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Gen er a l  Mar k in g  Gu id an ce   
   
   

 All candidates m ust  receive the sam e t reatm ent .  Exam iners m ust  

m ark the first  candidate in exact ly the sam e way as they m ark 

the last .   
 Mark schem es should be applied posit ively. Candidates m ust  be 

rewarded for what  they have shown they can do rather than 

penalised for om issions.   
 Exam iners should m ark according to the m ark schem e not  

according to their  percept ion of where the grade boundaries m ay 

lie.  
 There is no ceiling on achievem ent . All m arks on the m ark 

schem e should be used appropriately.   
 All the m arks on the m ark schem e are designed to be awarded. 

Exam iners should always award full m arks if deserved, i.e. if the 

answer m atches the m ark schem e.  Exam iners should also be 

prepared to award zero m arks if the candidate’s response is not  

worthy of credit  according to the m ark schem e.  
 Where som e judgem ent  is required, m ark schem es will provide 

the pr inciples by which m arks will be awarded and exem plificat ion 

m ay be lim ited.   
 When exam iners are in doubt  regarding the applicat ion of the 

m ark schem e to a candidate’s response, the team  leader m ust  be 

consulted.   
 Crossed out  work should be m arked UNLESS the candidate has 

replaced it  with an alternat ive response.   
  
  
  
  

AO1   Dem onst rate a close knowledge and understanding of texts, m aintaining 

a cr it ical style and present ing an inform ed personal engagem ent .   
  

AO2   Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects.   
  

AO4   Show understanding of the relat ionships between texts and the 
contexts in which they were writ ten.  
  

  
  
  
  
  
  
  
  
  
  



 

 
  

   
  

SECTI ON A:  Mod er n  Dr am a  
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

  1    
A View  

f r om  t h e 

Br id g e   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st i v e  

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 Alfier i is an I talian-Am erican lawyer who represents the br idge between 

cultures. He upholds the law of Am erica but  is also aware of the law of 

Sicily 'from  where their  fathers cam e'  
 Alfier i understands the value of law over natural just ice;  he considers it  

bet ter to 'set t le for half'.  He appreciates that  conflict  between these two 

kinds of law can bring confrontat ion and sadness  
 Eddie Carbone is influenced by the older, t r ibal laws of his hom eland, 

I taly. He values revenge and retaliat ion when honour is t ransgressed  
 the story of Vinny Bolzano is a warning not  to cont ravene the old codes 

of honour, but  Eddie later com m its the sam e ‘cr im e’ as Vinny  
 Eddie breaks the basic laws of fam ily when he becom es at t racted to his 

niece, Catherine  
 when Eddie sees Alfier i for advice he is warned:  ‘You have no recourse in 

the law’.  Alfier i sees through Eddie’s real m ot ivat ion in report ing Marco 

and Rodolfo to the I m m igrat ion Bureau, not ing that  the only legal issue 

is how the brothers cam e to Am erica   
 Eddie’s stubborn refusal to listen to Alfier i results in the report  to the 

I m m igrat ion Bureau. Both Marco and Rodolfo are arrested, but  it  is Alfier i 

who pays their  bail on the condit ion that  neither will go after Eddie.   
 

( A0 2 )   
 Language:  Alfier i uses the im agery of a r iver to t ry to show Eddie the 

dangerous course he is taking that  breaks natural laws:  'When the law is 

wrong it 's because it 's unnatural, but  in this case it  is natural and a r iver 

will drown you if you buck it  now'  
 Language:  Marco recognises the power of natural law and com m ents in 

plain term s that  in his count ry Eddie 'would be dead now'  
 Language/ St ructure:  Eddie's direct  and, at  t im es, aggressive way of 

speaking is cont rasted with the educated dict ion of Alfier i.  This reflects 

the tension between natural law and civil law  
 Form / St ructure:  the polar isat ion between different  kinds of law is 

presented. Alfier i cont rols both in his role as narrator.  He also fram es the 

play, act ing as a Greek chorus  
 Structure:  Alfier i represents the br idge between the two types of law in 

the often conflict ing cultures of Sicily and Am erica. As first -person 

narrator of the play's events, Alfier i is well-placed to present  the tension 

between the rule of law and natural just ice.  
  

  



  

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

                                                              
     

  



 

 

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2   
A View   
Fr om  t h e  
Br id g e   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  

(AO1 )   
 Eddie is a 'husky, slight ly overweight  longshorem an'. He is 40 years old 

and or iginally from  Sicily  
 Marco is Beat r ice’s cousin. He has m ore recent ly com e to Am erica from  

a poor village in Sicily in search of a bet ter life and to earn m oney to 

send hom e for his fam ily. He is the brother of Rodolfo  
 when Marco first  arr ives in Red Hook, he is respect ful of Eddie and 

grateful that  he and Beat r ice have taken him  into their  hom e. He says:  

'I  want  to tell you now, Eddie -  when you say we go, we go’  
 when Eddie punches Rodolfo during a boxing lesson, Marco 

dem onst rates his superior st rength to Eddie by raising a chair over his 

head  
 by report ing Marco and Rodolfo to the I m m igrat ion Bureau, Eddie 

crosses the line of honour and natural just ice. Marco is fur ious and 

accuses him  of condem ning his whole fam ily to starvat ion and, 

ult im ately, death  
 finally, Marco takes revenge on Eddie in line with Sicilian t radit ion. He 

confronts him  at  the end of the play and his involvem ent  leads to Eddie's 

death.   
  

( A0 2 )   
 Language:  Marco is described as st rong and a hard worker. Louis 

describes him  using a m etaphor:  'He's a regular bull. '  The m etaphor 

changes to:  'He's a regular slave.' This suggests that  although Marco is 

physically powerful, he does not  earn m uch m oney  
 Language:  Marco approaches Eddie with a 'certain st iffness'. This 

descript ion suggests his discom fort  at  having to rely on the charity of 

another m an   
 Language:  Marco's anger at  Eddie's bet rayal is expressed in his violent  

im perat ive com m and to Eddie:  'Anim al!  You go on your knees to m e! '  
 Language:  Marco accuses Eddie in front  of the com m unity, heightening 

the dishonour that  falls on Eddie. His words and tone are accusatory:  

'That  one!  He killed m y children'  
 Form / St ructure:  the stage direct ions inform  us of the increasingly 

com pet it ive relat ionship between Marco and Eddie. When Marco raises 

the chair  above his head in the boxing scene, stage direct ions liken the 

chair to a weapon   
 Structure:  the changing relat ionship between Marco and Eddie as the 

play progresses creates m uch of the dram at ic tension. Marco t rusts 

Eddie to start  with, but  by the end of the play, his ant ipathy is com plete. 
  

  



  

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 

  
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

3    
An   
I n sp ect o r   
Cal ls   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e p lay . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

 the play presents m any unanswered quest ions, som e of which relate 

to m ysterious possibilit ies. The ident ity of I nspector Goole suggests 

supernatural or igins. There is also m ystery about  the ident ity of Eva 

Sm ith/ Daisy Renton  
 I nspector Goole has the gravity of a police officer, but  seem s to know 

m uch m ore than a real policem an invest igat ing a cr im e. Sheila 

com m ents:  ‘He never seem ed like an ordinary Police I nspector- ’  
 Eva’s diary is cited as the m eans by which the I nspector finds out  

about  Eva/ Daisy’s life but  it  is never seen by the audience or the 

characters   
 the photograph shown to each of the characters individually is also a 

source of m ystery as there is no evidence that  each is looking at  the 

sam e gir l.  Pr iest ley leaves the idea open to the audience that  Eva 

Sm ith is representat ive of m any young wom en in difficult  

circum stances liv ing in England at  the t im e  
 Gerald discovers, following his walk, that  there is no police officer 

nam ed Goole working on the Brum ley force:  ‘That  m an wasn’t  a 

police officer ’.  However, the m ystery takes a new turn with the 

telephone call from  the police at  the end of the play  
 I nspector Goole’s real ident ity is a m ystery. He could be the figure of 

Death, the em bodim ent  of conscience, an avenging angel or even the 

ghost  of Eva Sm ith’s dead child.   
 

( AO2 )   
 Language:  the nam e ‘Goole’ bears a resem blance to the word ‘ghoul’,  

suggest ing a m ysterious connect ion  
 Language:  the descript ion of the I nspector by several characters 

suggests that  he is m ysterious, for exam ple ‘peculiar ’ and 

‘suspicious’. Mrs Bir ling com m ents on his ‘ext raordinary’ m anner  
 Language/ Form :  as a form  of m orality play, the voice of Priest ley can 

be heard through the I nspector, m ost  clearly and unfiltered, when he 

com m ents:  ‘if m en will not  learn that  lesson, then they will be taught  

it  in fire and blood and anguish’. The fiery, hellish im agery has 

supernatural connotat ions  
 Form / St ructure:  the atypical detect ive story unravels through a 

series of successive exchanges and revelat ions  
 Structure:  m yster ious events and coincidences form  m uch of the 

play’s tension and shape. Crit ically, Mr Bir ling is pont ificat ing about  

the need for a m an ‘to m ind his own business and look after him self 

and his own’ when the doorbell r ings, heralding the I nspector ’s 

arr ival  
 Structure:  the ending of the play has a m yster ious effect . The 

telephone call from  the real police officer, explaining about  a gir l who 

has died, com es when the I nspector has left .   

  



  

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 

  
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

4    
An   
I n sp ect o r   
Cal ls   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 Sheila Bir ling is arguably the character who changes m ost  as the play’s 

act ion unfolds  
 at  the beginning of the play we see her enjoying her engagem ent  party. 

She is m ost  excited by the r ing Gerald gives to her, showing her 

preoccupat ion with m aterial things:  ‘I s it  the one you wanted m e to 

have?’  
 when the I nspector arr ives, Sheila is m oved by the fate of Eva/ Daisy as 

her story is told. The revelat ions of I nspector Goole prom pt  her to 

quest ion her own act ions and those of her fam ily  
 when Sheila hears of the way in which Eva/ Daisy died she is shocked 

but  st ill preoccupied with looks:  ‘Was she pret ty?’  
 Sheila is able to learn from  her m istakes. When she discovers the 

outcom e of her com plaint  to Milwards about  Eva/ Daisy she 

acknowledges that  she was unreasonable and is apologet ic:  ‘I ’ll never, 

never do it  again’  
 she works out  the t ruth about  Gerald and the reality of their  relat ionship 

when it  is revealed that  he knew Eva/ Daisy. She shows m aturity in 

dealing with Gerald’s dishonesty. This reflects a considerable change 

from  the beginning of the play  
 Sheila’s upset  becom es anger with her parents and their  lack of 

responsibilit y and com passion:  ‘But  that ’s not  what  I ’m  talking about . I  

don’t  care about  that . The point  is you don’t  seem  to have learnt  

anything’.   
 

( AO2 )   
 Language:  Sheila is described by Priest ley in the opening stage 

direct ions as:  ‘a pret ty gir l in her early twent ies, very pleased with life 

and rather excited’. Her naïve innocence is clear to the audience   
 Language:  Sheila’s speech shows sym pathy and regret  when she learns 

of her father sacking Eva/ Daisy and her own part  in Eva/ Daisy’s dem ise:  

‘And if I  could help her now I  would’  
 Language/ St ructure:  by the end of the play Sheila echoes the  
 I nspector ’s words, showing how far she has com e since the beginning of 

the play:  ‘“Fire and blood and anguish! ”  And it  fr ightens m e the way you 

talk’  
 Form / St ructure:  Sheila’s m oral redem pt ion offers som e hope in the play 

as Priest ley suggests there m ay be a sign that  the younger generat ion 

will be harbingers of social just ice   
 Structure:  towards the end of the play, Sheila becom es the ally of 

I nspector Goole and Priest ley him self, helping to convey their  m essage 

of social just ice:  ‘Between us we drove that  gir l to com m it  suicide’.   



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 

 Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

 5    
Th e  
Cu r iou s 

I n cid en t  

o f  t h e Dog  

in  t h e 

N ig h t t im e  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
 Ed Boone is Christopher 's father. He is separated from  Christopher 's 

m other and has led Christopher to believe that  she is dead when in 
fact  she is living in London with Mr Shears  

 Ed is a loving and caring parent  but  he and Christopher have a tense 
relat ionship. He t r ies to do the best  for his son but  does not  always 
get  it  r ight   

 in the let ters that  Judy Boone writes to her son after she has left  she 

praises Ed for being a good father to Christopher  
 Ed can be pat ient  with Christopher and the two share a touching 

scene when Ed spreads his fingers into a fan and Christopher m irrors 
it .  This is unusual as Christopher is aut ist ic and resists physical 
closeness. Ed says:   

o 'Christopher, do you understand that  I  love you?'  
 Ed has a violent  tem per and it  is he who killed the dog, Wellington. 

He also fights with Christopher:  'Ed shakes Christopher hard with 
both hands'  

 Ed is determ ined when he fights for his son to do A level Mathem at ics 
at  school. When told that  no-one at  the school has ever done the 
qualificat ion there before, Ed says:  'He can be the first  then'.   
  

( AO2 )   
 Language:  Ed's understanding of his son's condit ion is evident  in 

the clear t im e fram es he uses when com m unicat ing with him :  'I ' ll 
do you a deal. Five m inutes ok? That 's all'   

 Language:  Ed's use of explet ives and fiery language shows his 
ext rem e em ot ion:  'Don't  give m e that  bollocks, you lit t le shit ! '   

 Language:  when Ed is explaining to Christopher about  killing 
Wellington he refers to the dog as 'stupid m ut t ' and 'bloody dog',  
showing his frust rat ion with the anim al  

 Structure:  in the stage direct ions, Ed st r ikes Christopher. This 
shocks the audience but  he is presented not  as a villain, just  a m an 
with hum an failings and em ot ions  

 Structure:  Ed's gift  to Christopher of a Golden Ret r iever puppy 
ensures that  the audience sees Ed in a good light  at  the end of the 
play and provides a fairytale ending.   

  
  

  

  
  
  
   



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal engagem ent  
or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e evidence of 
personal engagem ent  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
 
  



 

 

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

6    
Th e  
Cu r iou s 

I n cid en t  

o f  t h e Dog  

in  t h e  
Nig h t - t im e  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 Christopher 's fears are very real to him  but  are likely to be beyond the  

experience of m any m em bers of the audience. For exam ple, Christopher 

is afraid of st rangers and of being touched:  'I  do not  like people shout ing 

at  m e. I t  m akes m e scared that  they are going to hit  m e or touch m e 

and I  do not  know what  is going to happen'  
 Christopher is able to confront  his fear when he has to, for exam ple 

when he is t rying to find out  who killed Wellington:  '… if you're going to 

do detect ive work you have to be brave so I  had no choice'   
 Ed Boone is afraid of telling Christopher the t ruth about  his m other so 

tells him  that  she is dead. Ed hides the let ters she wrote to Christopher 

to avoid having to face the t ruth that  she left  him   
 the Reverend fears Christopher's quest ions about  God. He fobs off  
 Christopher's quest ion:  'But  where is God?' with the response:  

'Christopher, we should talk about  this on another day when I  have m ore 

t im e'  
 Christopher fears his father. For exam ple, when he m ent ions Mr Shears, 

his father becom es very angry and tells him :  'You are not  to go 

t respassing on other people's gardens'. His father’s killing of Wellington 

also fr ightens him  and causes his flight  to London.  
  

( AO2 )   
 Language:  Christopher refers to a t im e when he was in France and 

could not  understand the language, which m ade him  afraid:  'And I  

hated it  because if you went  into a shop or a restaurant  or a beach 

you couldn't  understand what  anyone was saying which was 

fr ightening'   
 Language/ St ructure:  in one of his m other 's let ters, she writes of a 

t im e when he was very afraid in a departm ent  store, Bentalls:  'And 

you were fr ightened because of all of the people in the shop'  
 Language/ St ructure:  Christopher 's fear of his father reaches a point  of 

dram at ic clim ax when his father finds his book and lets out  his 

frust rat ion:  'What  am  I  going to do with you, Christopher?' The 

exchange leads to Ed st r iking Christopher   
 Structure:  Christopher's fear lies at  the heart  of the play's dram a and 

reaches a clim ax when he t ravels to London alone in search of his 

m other  
 Structure:  Christopher leaves hom e to take a journey he is terr ified of 

m aking because he is m ore afraid of his father whom  he describes as 

'dangerous'.   
 

  
  
  



 

 
  

  
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

7    
Kin d er -  

t r an sp or t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 leaving Germ any on a t rain as a young gir l has caused Eva’s ident ity 

change. She appears on stage as a nine-year-old Germ an gir l,  as a Brit ish 

teenager and as a m other herself, showing the im portance of ident ity at  

different  stages in her life  
 during the play, Eva denounces her religion and em braces her new 

culture, even changing her nam e from  Eva to Evelyn. Eva is seen as a 

Jew in Germ any and a Germ an in Britain  
 before leaving her m other, Eva is a Germ an-speaking, hom ely child who 

asks innocent  quest ions and listens to her m other read about  ‘Der 

Rat tenfänger’ (The Ratcatcher) . Germ an language defines her ident ity on 

arr ival in England when the English officer says:  ‘I ’m  sorry, love. I  can’t  

understand a word you’re saying’. She becom es fluent  in English but  st ill 

uses Germ an when upset   
 Eva’s adopted m other, Lil,  helps her to establish a new ident ity. She 

gent ly replaces her religious beliefs:  ‘The Lord Jesus said we needn’t  keep 

the old laws any m ore’  
 later in the play, Evelyn accuses her m other, Lil,  of st r ipping her of her 

ident ity:  ‘I  wasn’t  your child’.  Evelyn feels that  Lil has m oulded her 

ident ity to m ake her her own. Evelyn refuses to accom pany her real 

m other, Helga, to New York  
 when Evelyn’s daughter, Faith, finds out  about  her m other’s past  as Eva, 

Evelyn begins to revert  to her form er ident ity, becom ing a fusion of the 

two  
 Faith’s own ident ity is challenged as she learns the reality of her m other’s 

background in Germ any.   
 

( AO2 )   
 Language:  Eva’s quest ion to Helga:  ‘What ’s an abyss, Mut t i?’ is ironic as 

after m oving to England she falls into a figurat ive abyss, losing the 

defining features of her ident ity such as fam ily, language and religion  
 Language:  Helga’s powerful m etaphor about  liv ing through our children 

explores the nature of ident ity further:  ‘We all die one day, but  jewels 

never fade or perish. Through our children we live. That ’s how we cheat  

death’. She says this after Evelyn rejects her when she asks her to 

accom pany her to Am erica, suggest ing that  ident ity is in the genes  
 Language:  the nam e ‘Faith’ is significant  as it  confers a st rong ident ity.  
 I ronically, Faith’s faith in herself and her ident ity is com prom ised when 

Evelyn’s real ident ity is revealed   
 Language/ St ructure:  Eva rem oves her Star of David necklace at  the 

t rain stat ion in a sym bolic act ion of leaving her old ident ity behind   
 Structure:  the use of split  scenes on stage supports the im portant  

concept  of shift ing ident ity. Characters at  different  points of their lives 

appear on stage at  the sam e t im e but  do not  see each other.  
  



 

 
  

   

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to create 

m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6   • Lim ited knowledge and understanding of the text .  

• The response is sim ple with lit t le evidence of personal engagem ent  or 
cr it ical style.  

• Minim al ident ificat ion of language, form  and st ructure.  
• Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12   • Som e knowledge and understanding of the text .  
• The response m ay be largely narrat ive with som e evidence of personal 

engagem ent  or cr it ical style.  
• Som e com m ent  on the language, form  and st ructure.  
• Som e use of relevant  exam ples in support .   

Lev el  3    13-18   • Sound knowledge and understanding of the text .  
• The response shows relevant  personal engagem ent  and an appropriate 

cr it ical style.  
• Sound understanding of language, form  and st ructure.  
• Use of clearly relevant  exam ples in support .  

Lev el  4    19-24   • Thorough knowledge and understanding of the text .  
• The response shows thorough personal engagem ent  and a sustained 

cr it ical style.  
• Sustained analysis of language, form  and st ructure.  
• Use of fully relevant  exam ples in support .  

Lev el  5    25-30   • Assured knowledge and understanding of the text .  
• The response shows assured personal engagem ent  and a percept ive 

cr it ical style.  
• Cohesive evaluat ion of language, form  and st ructure.  
• Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 

   
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

8    
Kin d er -  

t r an sp or t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

  
 Helga is Eva’s Germ an Jewish m other. She sends Eva on the  
 Kindert ransport  to England to save her from  the Nazis. She is a caring and 

protect ive parent    
 the night  before Eva leaves for England she asks Helga to read ‘Der 

Rat tenfänger’. She teaches Eva to sew and when Eva resists she says:  

‘There’s no later left ’  
 Helga rem ains in Germ any while Eva leaves for England. She is unable to 

join her daughter  
 the reunion with Helga that  is hoped for when Eva writes to ask for work 

perm its is not  realised. The war prevents Helga and Eva’s father from  

com ing to England as previously planned. Her father dies in Auschwitz   
 Helga’s arr ival in England after the end of the war is significant . She has 

been changed by the war and is described as ‘wizened’ and ‘old looking’. 

She t r ies to hug her now 17-year-old daughter,  saying she always 

prom ised to com e for her   
 Helga finds out  about  Eva’s change of nam e and adopt ion. She wants her 

to go to New York with her but  Eva refuses  
 the last  exchange between Helga and Evelyn is confrontat ional. On the 

quayside, Helga is leaving by boat  for Am erica. Evelyn says that  Helga’s 

return m akes her feel guilty for surviving:  ‘I  wish you had died’.   
  

( AO2 )   
 Language:  the gravity of what  Helga has to do in sending her daughter  

away to an unknown land is expressed in her words to Eva when she 

shows her the jewellery and watch hidden in her shoe:  ‘We old ones 

invest  our future in you’   
 Language:  at  the end of the play, Eva com pares Helga to the Ratcatcher, 

accusing her of having ‘razor eyes’. This m etaphor reflects the change in 

percept ion Eva holds for her m other   
 Language:  when Faith asks Evelyn about  her grandm other, Helga, Evelyn 

uses personificat ion to convey her negat ive feelings for her:  ‘Germ any 

spat  her out ’  
 Form / St ructure:  dialogue is used to appear as conversat ion. Helga and 

Eva seem  to converse but  Helga is reading a let ter to Eva. This technique 

shows closeness as m other and daughter but  ironically their  geographical 

and cultural distance as a result  of the Kindert ransport   
 Structure:  Helga is significant  as she represents the sadness and loss in 

the play. I n sending Eva to safety she loses her fam ily for ever.   



 

 
  

  
 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  
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Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

9    
Deat h  an d  

t h e Kin g ’s 

Hor sem an   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   
 Sim on Pilkings is a Brit ish Dist r ict  Officer in Nigeria while st ill under Brit ish 

rule towards the end of the Second World War. His role is to preserve law 

and order in the dist r ict   
 Jane Pilkings is less severe than her husband. She t r ies to dilute her 

husband’s insensit ivity, for exam ple urging him  to be m ore 

accom m odat ing of Am usa’s religious beliefs. She shows interest  in the 

culture, asking Olunde m ore about  the suicide r itual when he returns  
 Sim on possesses a r igorous view of the applicat ion of Br it ish laws and 

values. As suicide is against  Brit ish law, he ignores the Yoruban cultural 

view and prevents Elesin from  com m it t ing suicide to fulfil the r itual  
 Sim on Pilkings is presented as shallow and lacking in any form  of cultural 

sensit ivity. He m ocks all religion including Christ ianity. He uses his 

egungun costum e only to im press the Prince  
 Jane Pilkings is equally const rained by a narrow view of the world. She 

does not  fully understand her story about  the captain who sacrificed 

him self for the benefit  of wider society or its connect ion to Elesin’s 

intent ion  
 Jane is shocked by Olunde’s view of his father’s planned suicide:  ‘How can 

you be so callous! ’  
 neither Sim on nor Jane learn anything by the end of the play. Sim on in 

part icular rem ains com pletely closed to new ideas. Both believe that  

locking Elesin up to prevent  him  com m it t ing suicide has been the r ight  

thing to do.   
 

( AO2 )   
 Language:  Jane is aware of the fact  that  her husband has offended Joseph 

and chast ises him  for his unkindness:  ‘Calling holy water to our Joseph is 

really like insult ing the Virgin Mary before a Rom an Catholic’.  She also 

takes Am usa’s object ions to their costum es m ore ser iously  
 Language:  Jane calls Olunde a ‘savage’ despite the fact  that  he is bet ter 

educated than her. Her language confirm s that  she sees Yorubans and 

their  culture as inhum an  
 Language:  Sim on uses sarcasm  and exposes his m isunderstandings of the 

r itual when he says, referr ing to the death of a Brit ish king:  ‘We don’t  

m ake our chiefs com m it  suicide to keep him  com pany’   
 Form / St ructure:  it  is the intervent ion of the Pilkings in prevent ing Elesin’s 

suicide that  results in the death of Olunde and sham ing of Elesin. This 

form s the cent ral dram a of the play  
 Form / St ructure:  Sim on and Jane Pilkings can be considered caricatures of 

Brit ish expats in Nigeria at  the t im e the play is set   
 Structure:  Sim on and Jane Pilkings represent  the r igidity and blindness of 

colonial rule and Brit ish t radit ion as it  was applied in the colonies.  
  



 

 
  

  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
   
  
  
  
  
  
  
  
  
  
  
  
  
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 0    
Deat h  an d  

t h e Kin g ’s 

Hor sem an   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r espon se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  

( AO1 )   
  

 life and death are at  the cent re of the play’s concerns. The suicide r itual,  

which requires Elesin to join the King in death, is related closely to the 

idea of the t ransit ion between life and death  
 Elesin’s failure to die in the appointed t im ely m anner is significant  not  

just  for  him self but  also for his fam ily, the history of his people and his 

com m unity  
 in the view of the Yoruba, death is just  another state of existence. I t  does 

not  hold the dark and final connotat ions evident  in the views of western 

society. For the Yoruba, death enables the soul to m ove to a bet ter place  
 m ortal sacr ifice is the ult im ate factor in the play. Olunde chooses to 

sacrifice him self by taking his own life. He em braces death to take the 

place of his father   
 when Elesin kills himself in pr ison at  the end of the play he is escaping 

life. After the sham e and death of his son, Olunde, he has nothing left  to 

live for   
 death is seen very different ly in the Brit ish culture of the colonialists. 

Jane Pilkings says:  ‘Life should never be thrown deliberately away’  
 Olunde’s death reflects honour, t radit ion and courage. These are all the 

qualit ies that  are lost  on his father.   
  
( AO2 )   

 Language:  the cont rast  between the way the Yoruba talk of death and the 

way the Brit ish residents discuss it  is very m arked. The Yoruba are 

celebratory while the language of Jane and Sim on is thin and jarr ing   
 Language:  I yaloja’s words to the Pilk ings show her inabilit y to understand 

western at t itudes to death. She quest ions them :  ‘To prevent  one death 

you will actually m ake other deaths?’  
 Language/ St ructure:  the play’s t it le m akes it  clear that  ‘Death’ has equal 

status to Elesin him self in that  it  is very deliberately Death and the King’s 

Horsem an  
 Language/ St ructure:  I yaloja towards the end of the play says:  ‘Now forget  

the dead, forget  even the liv ing. Turn your m ind only to the unborn’. The 

im perat ives and repet it ion she uses in ‘forget ’ clearly em phasise the 

concept  that  death for the Yoruba does not  hold the sam e significance as 

in other societ ies   
 Structure:  the play’s cent ral dram at ic tension is focused on the planned 

r itual suicide of Elesin.  
 

  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed  
personal engagem ent . (15 m arks)   

AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (15 m arks)   

   0   No rewardable m ater ial.   
Lev el  1    1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence 

of personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Discrim inat ing use of relevant  exam ples in support .  

    
  
  
  
  
  
  
  
  

 

 

 

 

 

 

 

 



 

 
  

SECTI ON B:  Li t er ar y  Her i t ag e Tex t s  
   

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 1  Rom eo 

an d  Ju l ie t   
Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 Paris is a kinsm an to Prince Escalus and bears the t it le, ‘County Paris’.  

He is an eligible bachelor and potent ially a good husband for Juliet . Early 

in the play he approaches Lord Capulet  to request  Juliet 's hand in 

m arr iage. As a lover he follows proper social protocols by going to her 

father. He has a pract ical approach to m arr iage  
 in cont rast , Rom eo is an im pulsive and spontaneous suitor, falling in love 

with Juliet  upon first  seeing her and claim ing he 'ne'er saw t rue beauty 

t ill this night '  
 as a potent ial husband it  can be said that  Rom eo is in a rush, proposing 

m arr iage to Juliet  on the day he m eets her, with the cerem ony to take 

place the next  day. Fr iar Lawrence warns him  that  'they stum ble that  run 

fast '  
 after his m easured approach at  the play's opening, Paris presses for a 

swift  wedding to Juliet  very soon after Tybalt 's death:  'That  m ay be m ust  

be, love, on Thursday next '  
 both Paris and Rom eo die for love of Juliet . Paris is slain by Rom eo 

outside the Capulet  tom b which he has at tended to visit  Juliet 's body. 

Rom eo takes his own life in the tom b believing Juliet  to be dead.  
 

( AO2 )   
 Language:  Rom eo's language is r ich with m etaphor as he courts Juliet  at  

the Capulet  ball:  'My lips two blushing pilgr im s ready stand'  
 Language:  Paris is a very confident  lover saying to Juliet :  'Do not  deny 

to him  that  you love m e' when she is about  to see the Friar  
 Language:  Rom eo's language to describe Juliet  is ext rem e in it s praise. 

He calls her 'a saint ' and 'a goddess'  
 Language/ St ructure:  Paris is m easured and he follows t radit ional rules of 

courtship. He is pract ical, com m ent ing:  'Younger than she are happy 

m others m ade'  
 Form / St ructure:  both Paris and Rom eo are im pat ient  suitors. Their speed 

in court ing Juliet  is one of the m ain dr ivers of the t ragedy  
 Structure:  Paris courts Juliet  through her father init ially and this third-

party approach m akes him  a detached lover:  'But  now, m y lord, what  

say you to m y suit?'  
 

 

 

 

 

 

 



 

 
  

( AO4 )   
 the play is believed to be based on a m uch older love story used in Arthur 

Brooke's 1562 poem . An Elizabethan audience would have been aware of 

this  
 as suitors, both Paris and Rom eo have m ore power and choice than Juliet .  
 Wom en were regarded as the property of their  fathers or husbands so 

Paris's suit  has the weight  of paternal approval  
 court ly love was a system  of values from  the Elizabethan era that  called 

for love to be polite, rest rained, courteous and intellectual. While the 

suit  of Paris m eets these cr iter ia, Rom eo's approach to courtship is 

unconvent ional.   
    

  



 

 
  

 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and the 

contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  1    1-6    Lim ited knowledge and understanding of the text .  
 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
 Minim al ident ificat ion of language, form  and st ructure.  
 There is lit t le com m ent  on the relat ionship between text  and 

context .  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 There is som e com m ent  on the relat ionship between text  and 

context .  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 There is relevant  com m ent  on the relat ionship between text  and 

context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 There is a detailed awareness of the relat ionship between text  

and context .  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
    



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 2    
Rom eo an d  

Ju l ie t   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 both the Nurse and Lord Capulet  speak of the loss of children early in 

the play. Capulet  is left  with only one child before Juliet ’s death and 

the Nurse speaks of Susan as 'with God. She was too good for m e'   
 all characters experience som e loss in the play, through the death of 

som eone close to them  or loss of a plan, for exam ple Friar Lawrence. 

Mercut io, Tybalt ,  Paris, Rom eo, Juliet  and Lady Montague all lose their  

lives   
 Mercut io's life is lost  when he is fatally injured under Rom eo's arm  as 

Rom eo t r ies to prevent  him  fight ing with Tybalt   
 Tybalt  loses his life as a result  of his own act ions and the feud. He loses 

face when Rom eo is allowed to rem ain at  the Capulet  ball and this fuels 

his appet ite for revenge:  'I  am  for you'  
 the Capulets and Montagues lose their  children to suicide and Lady 

Montague loses her life from  grief. Juliet  effect ively dies twice, taking 

the Friar 's pot ion to feign suicide.  
  

( AO2 )   
 Language:  Lord Capulet  uses a m etaphor to fram e the loss of all his 

children except  Juliet :  'earth has swallowed all m y hopes but  she'   
 Language:  Mercut io's loss of life is m arked by his dark hum our as he 

out lines the inevitabilit y of his im pending death with a pun:  'Ask for m e 

tom orrow, and you shall find m e a grave m an'   
 Language/ St ructure:  the Friar realises that  all is lost  when his m essage 

to Rom eo fails to reach Mantua because of the plague. This is a cr it ical 

turning point  in the play:  'neglect ing it  /  May do m uch danger'  
 Language/ St ructure:  at  the end of the play, Capulet  and Montague 

m ourn their losses. Prince Escalus adm its his own loss:  'And I  for  

winking at  your discords too /  Have lost  a brace of kinsm en'. The 

m etaphor em phasises his role in the play's losses  
 Form :  the play is a t ragedy and therefore loss is inevitable. The 

Prologue out lines this, explicit ly foreshadowing the deaths of Rom eo 

and Juliet  as the play opens.  
  

 

 

 

 

 

 

 

 

 

 



 

 
  

( AO4 )   
 infant  m ortality was high at  the t im e the play is set  and was writ ten. I t  

would not  be unusual to lose several babies or children in a fam ily to 

illness  
 suicide was against  the law and broke religious rules as well.  The loss 

of Rom eo and Juliet  would have been very significant  to a 

Shakespearian audience  
 feuding and duelling were m eans by which disagreem ents and disputes 

were resolved at  the t im e Shakespeare was writ ing. These often led to 

loss of life.   
  
  

  



 

 
  

 
Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed personal 

engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer to 

create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and the 

contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  1    1-6    Lim ited knowledge and understanding of the text .  
 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  
 Minim al ident ificat ion of language, form  and st ructure.  
 There is lit t le com m ent  on the relat ionship between text  and 

context .  
 Lim ited use of relevant  exam ples in support .  

Lev el  2    7-12    Som e knowledge and understanding of the text .  
 The response m ay be largely narrat ive with som e evidence of 

personal engagem ent  or cr it ical style.  
 Som e com m ent  on the language, form  and st ructure.  
 There is som e com m ent  on the relat ionship between text  and 

context .  
 Som e use of relevant  exam ples in support .   

Lev el  3    13-18    Sound knowledge and understanding of the text .  
 The response shows relevant  personal engagem ent  and an 

appropriate cr it ical style.  
 Sound understanding of language, form  and st ructure.  
 There is relevant  com m ent  on the relat ionship between text  

and context .  
 Use of clearly relevant  exam ples in support .  

Lev el  4    19-24    Thorough knowledge and understanding of the text .  
 The response shows thorough personal engagem ent  and a 

sustained cr it ical style.  
 Sustained analysis of language, form  and st ructure.  
 There is a detailed awareness of the relat ionship between text  

and context .  
 Use of fully relevant  exam ples in support .  

Lev el  5    25-30    Assured knowledge and understanding of the text .  
 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  
 Cohesive evaluat ion of language, form  and st ructure.  
 Understanding of the relat ionship between text  and context  is 

integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
   



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 3  Macb et h  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
 

( AO1 )   
 the evil in Macbeth is focused in part  on supernatural intervent ion in 

people's lives. The witches show their  evil intent  before the first  m eet ing 

with Macbeth. They m eet  on the heath and discuss taking revenge on a 

sailor 's wife who refused to give one of them  chestnuts   
 it  is arguable whether or not  the seeds of evil lie in Macbeth's m ind before 

m eet ing the witches. Banquo describes him  as 'rapt  withal' at  the witches' 

prophecies suggest ing their  im portance to him   
 evil thoughts are evident  as Macbeth and Lady Macbeth reflect  on and 

build their m urderous plans. Macbeth sees a dagger that  leads him  to 

com m it  the m urder of Duncan but  it  is unclear whether this is in his m ind 

or som ething the witches have conjured up  
 Lady Macbeth wishes to be evil:  ' fill m e, from  the crown to the toe top-

full /  Of direst  cruelty '.  She says that  she would sm ash the skull of her 

own baby rather than break a prom ise as Macbeth has done  
 Macbeth's first  act  of evil is the m urder of Duncan. He goes on to have 

Banquo m urdered and Macduff's fam ily and household cruelly slaughtered 

 Macbeth's evil acts have wider effects on the world around him  including 

weather and nature. The old m an rem arks that :  ' this sore night  /  Hath 

t r ifled form er knowings'. He talks about  unnatural occurrences on the 

night  Duncan dies (pathet ic fallacy)   
 good finally t r ium phs over evil when Macduff slays Macbeth.  

 

( AO2 )   
 Language:  Lady Macbeth deliberately chooses evil in her soliloquy pr ior 

to the m urder using forceful im perat ives:  'Com e, you spir its /  That  tend 

on m ortal thoughts, unsex m e here! '  
 Language:  the words and phrases used to describe Macbeth m ove from  

'great ' and 'good' to 'hell kite' and 't yrant '  
 Language/ St ructure:  the rhym e used by the witches in their  spells and 

curses em phasises their  evil nature  
 Structure:  evil thoughts are presented through the soliloquies of Macbeth 

and Lady Macbeth  
 Structure:  good and evil are counterbalanced throughout  the play with 

acts of good people such as Duncan and Macduff juxtaposed against  the 

evil perpet rated by the witches, Macbeth and his wife.  
  

 

 

 

 

 

 

 



 

 
  

( AO4 )   
 supernatural power was believed to exist  when Shakespeare was writ ing. 

Those believed to be witches were considered evil and hunted down by 

the authorit ies. Som e consider Lady Macbeth to be a witch in her own 

r ight   
 the Divine Right  of Kings m eant  that  God appointed Kings and any 

disrupt ion to this Chain of Being by evil forces was believed to affect  the 

weather and nature. Hence Scot land suffers as a result  of evil  
 belief in the polar opposites of good and evil was popular at  the t im e 

Shakespeare was writ ing.   

    

  



 

 
  

 

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 There is lit t le com m ent  on the relat ionship between text  

and context .  
 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e evidence 
of personal engagem ent  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  
 There is som e com m ent  on the relat ionship between text  

and context .  
 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  
 There is relevant  com m ent  on the relat ionship between 

text  and context .   
 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  
 There is a detailed awareness of the relat ionship between 

text  and context .   
 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  
 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
   



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 4  Macb et h  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   
 the st rength of Macbeth's conscience is set  against  his am bit ion, 

supernatural intervent ion and his wife's persuasion  
 after m eet ing the witches the first  t im e, Macbeth is excited by the witches' 

prophecies but  pledges:  'I f chance will have m e king, why chance m ay 

crown m e /  Without  m y st ir '  
 after considering his situat ion as Duncan's subject ,  kinsm an and as his 

host , Macbeth's conscience leads him  to step back from  the plan of 

m urder:  'We will proceed no further in this business'. However, Lady 

Macbeth overr ides Macbeth's conscience by accusing him  of not  being a 

m an if he will not  carry out  the m urders  
 following his m urder of Duncan, Macbeth's conscience causes him  

problem s as he is unable to sleep or to say 'Am en'.  After Banquo’s m urder  
 Macbeth is t roubled by his ghost , perhaps a m anifestat ion of his 

conscience   
 as the play progresses, Macbeth is less t roubled by his conscience 

whereas Lady Macbeth becom es m ore t roubled by hers. Macbeth decides 

that  he cannot  go back through the r iver of blood while Lady Macbeth 

goes m ad from  guilt   
 Macbeth puts his conscience aside after m eet ing the witches the second 

t im e:  'the first lings of m y heart  shall be the first lings of m y hand'  
 towards the end of the play, when Macbeth faces Macduff in com bat , his 

conscience m akes him  hesitate:  'm y soul is already charged /  With blood 

of thine already'.   
( AO2 )   

 Language:  Macbeth's soliloquy following Duncan's arr ival at  his cast le 

reflects his conscience working. He considers that  he is Duncan's 'host ' 

and 'k insm an' and notes in a sim ile that  Duncan's vir tues 'Will plead like 

angels, t rum pet - tongued’ against  the deed   
 Language:  Lady Macbeth quashes Macbeth's conscience with st rong 

accusat ions of cowardice:  'Art  thou afeard /  To be the sam e in thine own 

act  and valour, /  As thou art  in desire?'  
 Language:  after the m urder of Duncan, Macbeth personifies sleep, 

referr ing to him self in the third person:  'Macbeth hath m urdered sleep'  
 Language/ St ructure:  it  is possible that , when Macbeth sees the ghost  of 

Banquo at  his banquet , it  is his conscience prom pt ing his vision  
 Structure:  towards the beginning of the play, Macbeth's conscience is 

dram at ised through his soliloquies that  reveal his inner thoughts.  ( AO4 )   
 being able to pray was im portant  in Elizabethan society. I f a person had 

not  m ade their  peace with God before death, they would not  go to heaven  
 in Shakespeare's t im e, being a soldier, host  or kinsm an m eant  you owed 

a bond of allegiance and protect ion to the person you served   
 the pat r iarchal Elizabethan society would have baulked at  Lady Macbeth's 

at tack on Macbeth's conscience and his m anhood.   



 

 
  

  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 
engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  
 There is lit t le com m ent  on the relat ionship between text  

and context .  
 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e evidence 
of personal engagem ent  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  
 There is som e com m ent  on the relat ionship between text  

and context .  
 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  
 There is relevant  com m ent  on the relat ionship between 

text  and context .   
 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  
 There is a detailed awareness of the relat ionship between 

text  and context .   
 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  
 Understanding of the relat ionship between text  and context  

is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 5    
Th e 

Mer ch an t  

o f  Ven ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 m any parts of the play relate to m om ents when things are not  as they at  

first  seem  and decept ion is essent ial to the dram a  
 Port ia and Nerissa at tend Antonio’s t r ial in disguise as Balthazar and his 

clerk  
 Lancelot , or iginally Shylock’s servant , switches allegiance to Bassanio 

and pretends to his blind father that  he is not  his son, t rying ‘confusions 

with him ’  
 Port ia and Nerissa test  their  husbands by building on their  decept ions 

through disguise  
 Jessica elopes with Lorenzo disguised as a boy:  ‘Cupid him self would 

blush /  To see m e thus t ransform èd to a boy’  
 Port ia gives the appearance of being an idle r ich wom an but  is in realit y a 

shrewd and clever person. This is evident  after her intervent ion in the 

t r ial  
 Shylock appears reasonable when he lends his m oney to Antonio in good 

faith, but  in reality the threat  of revenge and cast igat ion lie behind this 

loan:  ‘I  would be fr iends with you, and have your love’.  
 

( AO2 )   
 Language:  Bassanio gives the appearance of being r ich when he is not .  

This leads him  to borrowing m oney from  Antonio:  ‘I  have a m ind 

presages m e such thr ift  /  That  I  should quest ionless be fortunate’  
 Language:  Port ia appears fr iendly before the Prince of Morocco. He 

appears superficial and greedy by choosing the gold casket . The phrase 

‘all that  glisters is not  gold’ reflects the idea that  what  lies beneath 

appearance is m ost  im portant   
 Language/ St ructure:  Antonio appears to be honest  and generous but  he 

t reats Shylock poorly because he is a Jew:  ‘the villainy you teach m e’  
 Form / St ructure:  the confusion of wom en disguised as m en cont r ibutes to 

the play’s dram a and com edic ending  
 Structure:  there is dram at ic irony in the fact  that  the audience is 

conscious of the disguises and decept ions taking place in the play.  
 

( AO4 )   
 Jessica is keen to conceal her Jewish religion. Jews were very m uch 

m arginalised in Shakespeare’s England and ant i-Sem it ism  was r ife   
 Shakespeare’s plays often feature situat ions where wom en disguise 

them selves as m en. Exam ples include:  Twelfth Night  and As You Like I t .  

Queen Elizabeth herself was very m uch a wom an in a m an’s world  
 disguise was com m on on stage at  a t im e when cross-dressing was 

unacceptable in wider society. Men and boys had to play the parts of 

wom en on stage 
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2   
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 The response m ay be largely narrat ive with som e evidence 
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 Som e com m ent  on the language, form  and st ructure.  
 There is som e com m ent  on the relat ionship between text  
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 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and an 
appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  
 There is relevant  com m ent  on the relat ionship between 

text  and context .   
 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and a 
sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  
 There is a detailed awareness of the relat ionship between 

text  and context .   
 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 
percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  
 Understanding of the relat ionship between text  and context  

is integrated convincingly into the response.  
 Discrim inat ing use of relevant  exam ples in support .  

                      
  

  



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 6    
Th e 

Mer ch an t  

o f  Ven ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e p lay . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 Bassanio is young, im petuous and rom ant ic. He is Antonio’s fr iend and 

owes him  m oney  
 Bassanio is good-natured and fr iendly but  these qualit ies have already 

resulted in him  spending all his m oney before the play starts, such is his 

social bonhom ie:  ‘Good signors both, when shall we laugh?’  
 Bassanio appears to worship Port ia, finding her very beaut iful. He flat ters 

her port rait  when he sees it  in the chosen casket  and likens her to a 

goddess. She becom es his wife   
 he defends Antonio in court , saying he would sacrifice ‘life it self,  m y wife, 

and all the world’ to save his fr iend’s life  
 Bassanio is prejudiced against  Shylock because he is a Jew. He considers 

him  to be a villain and helps Jessica to run away with Lorenzo by invit ing 

Shylock for a m eal  
 he is unable to recognise Port ia when she is disguised as a m an and 

apologises to her at  the end of the play.  
  

( AO2 )   
 Language:  Bassanio uses the m etaphor for torture, ‘the rack’, to describe 

his difficulty in choosing a casket  with the aim  of winning Port ia’s hand in 

m arr iage  
 Language:  Bassanio shows wisdom  when he argues that  sweet  words can 

m anipulate the law:  ‘I n law, what  plea so tainted and corrupt  /  But , being 

seasoned with a gracious voice, /  Obscures the show of evil?’  
 Language/ St ructure:  Bassanio’s m ot ives in court ing Port ia invite som e 

doubt  when he says:  ‘I n Belm ont  is a lady r ichly left  /  And she is fair ’  
 Structure:  Bassanio leaves Port ia to help Antonio in pr ison. He gives away 

his wedding r ing in an at tem pt  to help save his fr iend.   
  

( AO4 )   
 m oney- lending led to conflicts in Shakespeare’s t im e, especially as m ost  

lenders were Jews. Civil authorit ies were forced to pass laws to ensure 

that  Jews got  their  m oney back from  debtors  
 Port ia is rest r icted by her father’s will under the laws of pat r iarchy. She 

is forced to find a husband through the choosing of caskets and, when 

she m arr ies Bassanio, all her land becom es his  
 at  the t im e Shakespeare was writ ing, Catholic sensibilit ies rem ained 

widespread in spite of changes to religious observance following the 

Reform at ion. Catholics disliked m oney- lending as it  was believed to be 

against  God’s laws.   
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percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  
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Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 7    
Pr id e an d   
Pr ej u d ice  

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e n ov el . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 Fitzwilliam  Darcy is a r ich and powerful m an from  a well- to-do fam ily. He 

is well- respected but  com es across as distant  and arrogant  to others. He 

changes as the novel progresses  
 Darcy is aloof and dism issive at  the start  of the novel, som et im es 

offending people but  not  necessarily m eaning to do so  
 at  the Meryton assem bly, the guests init ially view Darcy favourably:  ‘he 

was looked at  with great  adm irat ion for about  half the evening’. But  

Elizabeth and indeed the rest  of the village com e to dislike him  as he 

appears standoffish and disdainful  
 Darcy is, to an extent , m isunderstood even though he is inst rum ental in 

separat ing Bingley from  Jane. Elizabeth is led to believe that  he wronged 

Wickham  but  this turns out  to be unt rue. The change in Darcy part ly 

com es about  as Elizabeth’s percept ion of him  changes  
 Darcy’s pr ide is dented when, after his first  proposal to Elizabeth, he is 

rejected by her  
 Darcy becom es a hero when he saves Lydia from  sham e and dishonour 

after her elopem ent  with Wickham . He does not  speak of this him self. 

Elizabeth learns of his help from  the Gardiners  
 by the end of the novel, Elizabeth has accepted Darcy’s proposal and his 

noble nature has been revealed.  
( AO2 )   

 Language:  Darcy’s coldness towards Elizabeth at  the Meryton assem bly is 

cut t ing and insult ing. He is rude and dism issive about  her:  ‘She is 

tolerable;  but  not  handsom e enough to tem pt  m e’  
 Language:  Darcy’s first  proposal to Elizabeth is awkward and unsuccessful 

but  heart felt :  ‘I n vain have I  st ruggled. I t  will not  do’  
 Language:  Mrs Reynolds, the housekeeper at  Pem berley, extols Darcy’s 

vir tues:  ‘I  have never had a cross word from  him  in m y life’   
 Language/ St ructure:  the happy ending of the novel is reflected in the final 

paragraph describing Darcy’s warm th towards the Gardiners:  ‘Darcy, as 

well as Elizabeth, really loved them ’  
 Form / St ructure:  Darcy’s change is a significant  part  of the novel’s 

developm ent  and is reflected in the ‘Pride’ elem ent  of the t it le, Pride and 

Prejudice.  
( AO4 )   

 as a m em ber of the land-owning gent ry, Darcy enjoyed considerable 

power. Mem bers of this social group would have been likely to look down 

on those who earned their  m oney through t rade   
 Mr Darcy defends and preserves Lydia’s honour when he ensures that  

Wickham  m arr ies her after their  elopem ent . To be in Lydia’s posit ion and 

unm arr ied would br ing sham e on the whole Bennet  fam ily   
 in Austen’s t im e certain qualit ies were expected of a gent lem an. These 

included m anners and social et iquet te.   
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Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 8    
Pr id e an d   
Pr ej u d ice   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev iden ce f r om  t h e n ov el . Ev id en ce o f  a  

d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  ex h au st iv e 

l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

 there are m any fr iendships in the novel including those between 

Elizabeth and Jane;  Darcy and Bingley;  Elizabeth and Charlot te and that  

of the Gardiners with the Bennet  fam ily  

 Jane and Elizabeth share a close fr iendship as well as being sisters. I t  is 

to Elizabeth that  Jane turns when she is upset  about  Mr Bingley’s 

departure from  the area  

 Elizabeth is close fr iends with Charlot te Lucas but  cannot  understand why 

she set t les for m arr iage to the ir r itat ing Mr Collins. Charlot te points out :   

 ‘Happiness in m arr iage is ent irely a m at ter of chance’   

 Darcy and Bingley are good fr iends. Darcy looks out  for Bingley, which 

threatens Bingley’s relat ionship with Jane when Darcy takes him  to 

London to get  away from  her  

 the Gardiners are very good fr iends to the Bennets, offer ing level-  

headed support  at  cr it ical t im es. They care for Jane and Elizabeth and 

welcom e Jane to their hom e when she arr ives in London to see Bingley   

 Elizabeth’s relat ionship with Darcy becom es one of fr iendship over t im e 

and when he intervenes in Lydia’s elopem ent , her t rust  in him  is 

com plete. She adm its that :  ‘There are few people whom  I  really love, 

and st ill fewer of whom  I  think well’.    

( AO2 )   
 Language:  Elizabeth’s fr iendship with Jane m eans that  she is able to 

speak her m ind over m any different  m at ters. On Bingley, Elizabeth says 

to her:  ‘You have liked m any a stupider person’  

 Language/ St ructure:  after Charlot te m arr ies Mr Collins, Elizabeth feels 

duty-bound to accept  her invitat ion to visit  even though she would prefer 

not  to:  ‘Elizabeth could not  refuse, though she foresaw lit t le pleasure in 

the visit ’.  This visit  leads her to becom e reacquainted with Darcy  

 Language/ St ructure:  Bingley’s fr iendship with Darcy enables Darcy to 

persuade him  to m ove away from  Jane. This has an im pact  on the 

narrat ive. He ‘congratulated him self on having lately saved a fr iend from  

the inconveniences of a m ost  im prudent  m arr iage’  

 Language/ St ructure:  Bingley and Darcy can be considered foils for one 

another:  ‘Bingley was endeared to Darcy by the easiness, openness, 

duct ilit y of his tem per, though no disposit ion could offer a greater 

cont rast  to his own’.   

( AO4 )   
 close fr iendships are im portant  in the novel but  m anners and et iquet te 

at  the t im e of it s wr it ing m eant  that  sharing feelings was unusual and 

relied on conversat ion rather than shows of em ot ion  

 social class tended to determ ine fr iendships in Austen’s t im e. For 

exam ple, Darcy and Bingley as wealthy young m en would be natural 

fr iends, as would Charlot te and Elizabeth as social equals   

 Darcy and Elizabeth are fr iends as well as husband and wife. This would 

not  have been a pr ior ity for a m arr iage m atch in Regency England.   



 

 
  

  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  

 There is lit t le com m ent  on the relat ionship between text  

and context .  

 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  

 There is som e com m ent  on the relat ionship between text  

and context .  

 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  

 There is a detailed awareness of the relat ionship between 

text  and context .   

 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

                  
   



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

1 9    
Gr eat  

Ex p ect at ion s   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s 

n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 as an orphan, Pip’s life is perm eated by death. Pip confronts death 

several t im es during the novel including those closest  to him , his 

sister and Magwitch  

 at tendance at  his sister ’s funeral returns Pip to his childhood fam ily. 

He asks to stay in his old room  and prom ises that  he will return 

frequent ly to visit   

 the death of Magwitch is a turning point  for Pip, ending his t im e in 

London and his status as a gent lem an  

 Pip faces death when his visit  to Miss Havisham  results in her 

accidentally set t ing fire to herself. Pip is burnt  quite badly:  ‘My left  

arm  was a good deal burned’. He rescues Miss Havisham  but  she 

dies a lit t le later from  her injur ies  

 Magwitch dies of his injur ies before his death sentence can be 

carr ied out   

 though the death of Magwitch is m oving and has an im pact  on Pip, 

Dickens uses it  as part  of his narrat ive and does not  dwell on its 

repercussions.  

 

 ( AO2 )   
 Language:  Pip hopes that  Magwitch will die before the Recorder’s 

report  rather than ‘lingering on’  

 Language:  Dickens cr it icises the use of the death penalty through 

his port rayal of Magwitch’s t r ial.  Accused m en and wom en were 

‘Penned in the dock’ and are described as ‘wretched creatures’   

 Language/ St ructure:  the novel opens with Pip looking at  the graves 

of his fam ily. He t r ies to relate to his fam ily through the inscr ipt ions 

on their  graves:  ‘I  drew a childish conclusion that  m y m other was 

freckled and sickly’  

 Language/ St ructure:  Pip is with Magwitch when he dies:  ‘his head 

dropped quiet ly on his breast ’.  The end of their  relat ionship is a 

poignant  m om ent  in the novel as Pip experiences a catharsis that  

restores his natural goodness.  

 

( AO4 )   
 death was a com m on part  of everyday life in Victor ian England. Life 

expectancy was low and m any infants died of disease before the 

age of one  

 high death rates am ong adults at  the t im e Dickens was writ ing 

m eant  that  m any children were orphaned  

 t ransportat ion of cr im inals was a high-profile punishm ent  and to 

return to England from  this sentence at t racted the death penalty.  

 



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  

 There is lit t le com m ent  on the relat ionship between text  

and context .  

 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  

 There is som e com m ent  on the relat ionship between text  

and context .  

 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  

 There is a detailed awareness of the relat ionship between 

text  and context .   

 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

          
   



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 0    
Gr eat  

Ex p ect at ion s   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r espon se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
  
( AO1 )   

 Estella is the adopted daughter of Miss Havisham , but  is the biological 

daughter of Magwitch. She believes she is an orphan  

 Pip m eets Estella when they are both children when he is sum m oned 

to Sat is House to ‘play’ with her. He is enchanted by her beauty and 

falls in love with her  

 Estella is beaut iful and wealthy but  she has been brought  up to be 

cruel and cold. She is t rained to torture m en and ‘break their  hearts’ 

as part  of Miss Havisham ’s revenge against  m en  

 Estella m arr ies the hard-hearted and cruel Bent ley Drum m le but  her  

unhappiness in this m atch changes her for the bet ter:  ‘I  have been 

bent  and broken but  – I  hope – into a bet ter shape’  

 Estella is part  of the novel’s happy ending:  ‘I  saw no shadow of 

another part ing from  her’. This indicates a long future for her with Pip  

 Pip tells Magwitch on his deathbed that  Estella is his daughter and that  

she is far ing well in life.  
 

( AO2 )   
 Language:  Estella’s nam e m eans ‘star ’,  suggest ing the idea that  she 

is unat tainable, beaut iful and coldly distant   

 Language:  Dickens describes Estella as a child with the words 

‘beaut iful and refined’  

 Language/ St ructure:  Dickens presents Biddy as a foil to Estella. 

Estella m ay be ext rem ely beaut iful and desirable but  Biddy is warm  

and down- toearth as Pip finally realises  

 Structure:  Estella’s character lends irony to the novel as her upper-

class life of pr ivilege and wealth does not  br ing her happiness but  

instead dest roys and dehum anises her  

 Structure:  Estella is used by Miss Havisham  as a m eans of taking 

revenge on Pip as representat ive of m en in general.  

 

( AO4 )   
 it  is thought  that  Estella is based on a young act ress, Ellen Ternan, 

with whom  Dickens fell in love in 1857  

 at  the t im e Dickens was writ ing, social change was building 

m om entum  and social circum stances were no longer always 

dependent  on the class you were born into  

 in Victor ian England, young wom en were expected to be graceful,  

m eek and yielding. Estella represents the ant ithesis of this view of 

wom anhood.   

  
  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  

 There is lit t le com m ent  on the relat ionship between text  

and context .  

 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  

 There is som e com m ent  on the relat ionship between text  

and context .  

 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  

 There is a detailed awareness of the relat ionship between 

text  and context .   

 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

  
  
  
  
  
  



 

 
  

Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 1    
Th e Scar le t  

Let t er   

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . 

Ev id en ce o f  a  d eg r ee o f  p er son al  r espon se m u st  b e g iv en . Th is i s n o t  

an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

 Hester Prynne cam e from  a poor, but  respectable English fam ily and 

m arr ied the m uch older Roger Chillingworth. She was sent  to Am erica on 

her own and it  is there that  she seeks com fort  in Arthur Dim m esdale.  

 Dim m esdale is the Puritan m inister who is father to Hester Prynne’s 

illegit im ate child, Pearl   

 Chillingworth was reported lost  at  sea so Hester is essent ially considered 

a widow, but  is punished for having Pearl by another m an. She is sham ed 

by the st rongly Puritan com m unity and the reader first  encounters her on 

a scaffold. Dim m esdale begs her to nam e her baby’s father but  she 

refuses. She sees her husband, Chillingworth, in the crowd in disguise   

 Hester is st rong and brings up the baby on her own, though she is 

shunned by the town and m ade to live on its outskir ts. Later in the novel 

Dim m esdale m eets her secret ly in the forest   

 Dim m esdale seeks to draw the st rength he lacks him self from  Hester. 

The guilt  he bears is evident  in the ‘A’ carved into Dim m esdale’s chest  as 

an at tem pt  at  penance. Chillingworth accentuates his guilt  through his 

m anipulat ions  

 on Elect ion Day, Dim m esdale gives a serm on in church before m ount ing 

the scaffold to confess his sins. He dies in Hester’s arm s   

 when Hester dies, she is buried near the grave of her lover.   

( AO2 )   
 Language:  m eet ing Hester in secret  in the woods, Dim m esdale expresses 

relief that  som eone knows what  he has done:  ‘what  a relief it  is … to look 

into an eye that  recognizes m e for what  I  am ! ’  

 Language:  Pearl asks her m other if Dim m esdale will acknowledge them  

both. Hester replies:  ‘in days to com e he will walk hand in hand with us’  

 Language/ St ructure:  Dim m esdale punishes him self for his sin, choosing 

the physical torture of a ‘bloody scourge’:  ‘Oftent im es this Protestant  and 

 Puritan divine had plied it  on his own shoulders’. This is a cont rast  to 

Hester ’s public hum iliat ion  

 Language/ St ructure:  Hester ’s forgiveness of Dim m esdale is a poignant  

m om ent  in the narrat ive:  ‘“Heaven would show m ercy,”  rejoined Hester, 

 “hadst  thou but  the st rength to take advantage of it ” ’   

 Language/ St ructure:  as Dim m esdale is dying, Hester asks him  if they will 

be together for eternity. Character ist ically he leaves the answer to the 

will of God:  ‘Praised be His nam e!  His will be done! ’  

( AO4 )   
 a relat ionship out  of wedlock was deeply shocking to Puritan societ ies of 

Am erica in the 1600s. Adultery was a sin and a punishable cr im e  

 Hester’s defiance and st rength would have been considered except ional 

to a contem porary reader of Hawthorne’s work   

 Puritan m inisters were expected to be stainless in their  conduct  and 

reputat ion.           

  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  

 There is lit t le com m ent  on the relat ionship between text  

and context .  

 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  

 There is som e com m ent  on the relat ionship between text  

and context .  

 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  

 There is a detailed awareness of the relat ionship between 

text  and context .   

 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  

                   
  

  



 

 
  

 
Qu est ion  

Nu m b er   
I n d icat iv e con t en t   

2 2    
Th e Scar le t  

Let t er    

Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  r ew ar d  

p o in t s t h at  ar e clear ly  b ased  on  ev id en ce f r om  t h e n ov el . Ev id en ce o f  

a  d eg r ee o f  p er son al  r esp on se m u st  b e g iv en . Th is i s n o t  an  

ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s m ay  b e m ad e:   
( AO1 )   

 Hester Prynne is considered evil by the Massachuset ts com m unity in 

which she lives for having a child out  of wedlock. The Puritan view of evil 

is very specific and t ransgressions such as Hester’s are dealt  with 

punit ively  

 characters in the novel discuss the nature of evil and its em bodim ent  in 

the ‘Black Man’. As the novel’s events unfold, the ‘Black Man’ is associated 

with both Chillingworth and Dim m esdale as well as Mist ress Hibbins who 

pract ises witchcraft   

 Chillingworth can be considered evil through his selfish act ions in 

m arrying Hester and then sending her on without  him  to the New World. 

Arguably he becom es the em bodim ent  of evil after discovering Hester’s 

adultery. His revenge is m alevolent  and hurt ful as he spends seven years 

tortur ing Dim m esdale  

 Pearl is the result  of sin and is considered by the Puritans to be a 

representat ion of evil,  but  she is a com fort  rather than a punishm ent  to 

Hester   

 Chillingworth redeem s him self when he gives Pearl and Hester m oney in 

his will,  enabling them  to flee the com m unity where they have been 

persecuted for so m any years.   

( AO2 )   
 Language:  Chillingworth’s evil bit terness is described in the ‘lur id fire of 

his heart ’.  Chillingworth refers to Dim m esdale’s suffer ing:  ‘Bet ter had he 

died at  once’, em phasising the revenge he has taken on the m inister  

 Language/ St ructure:  it  is significant  that  the novel is ent it led The Scarlet  

Let ter as it  represents the sham e and sin of Hester Prynne. I t  is sym bolic 

of evil as the Puritans interpreted it :  ‘The scarlet  let ter was her passport  

into regions where other wom en dared not  t read’  

 Form / St ructure:  the narrat ive of the novel is dr iven by sin and flawed 

characters such as Dim m esdale and Chillingworth   

 Structure:  the scaffold in the m arketplace is sym bolic as it  is where 

Hester is sham ed for her t ransgressions and where Dim m esdale 

confesses.  

( AO4 )   
 adultery was considered a very serious sin in Puritan com m unit ies that  

set t led Am erica. I t  was punishable as a cr im e and those com m it t ing 

adultery were t reated very harshly  

 Hawthorne refers to the Bible throughout  the novel. The Bible was very 

im portant  in Massachuset ts in the 17th century and, with the allegorical 

link to the Garden of Eden, Hawthorne is interweaving the fate of the 

characters with religious teaching  

 belief in witchcraft  was widespread at  the t im e in which the novel is set . 

Both Mist ress Hibbins and Pearl are linked to the pract ice of witchcraft .   
  



 

 
  

Lev el    Mar k    AO1  Dem onst rate a close knowledge and understanding of texts, 

m aintaining a cr it ical style and present ing an inform ed 

personal engagem ent . (10 m arks)   
AO2  Analyse the language, form  and st ructure used by a writer 

to create m eanings and effects. (10 m arks)   
AO4  Show understanding of the relat ionships between texts and 

the contexts in which they were writ ten. (10 m arks)   
   0   No rewardable m ater ial.  

Lev el  

1   
1-6    Lim ited knowledge and understanding of the text .  

 The response is sim ple with lit t le evidence of personal 

engagem ent  or cr it ical style.  

 Minim al ident ificat ion of language, form  and st ructure.  

 There is lit t le com m ent  on the relat ionship between text  

and context .  

 Lim ited use of relevant  exam ples in support .  

Lev el  

2   
7-12    Som e knowledge and understanding of the text .  

 The response m ay be largely narrat ive with som e 

evidence of personal engagement  or cr it ical style.  

 Som e com m ent  on the language, form  and st ructure.  

 There is som e com m ent  on the relat ionship between text  

and context .  

 Som e use of relevant  exam ples in support .   

Lev el  

3   
13-18    Sound knowledge and understanding of the text .  

 The response shows relevant  personal engagem ent  and 

an appropriate cr it ical style.  

 Sound understanding of language, form  and st ructure.  

 There is relevant  com m ent  on the relat ionship between 

text  and context .   

 Use of clearly relevant  exam ples in support .  

Lev el  

4   
19-24    Thorough knowledge and understanding of the text .  

 The response shows thorough personal engagem ent  and 

a sustained cr it ical style.  

 Sustained analysis of language, form  and st ructure.  

 There is a detailed awareness of the relat ionship between 

text  and context .   

 Use of fully relevant  exam ples in support .  

Lev el  

5   
25-30    Assured knowledge and understanding of the text .  

 The response shows assured personal engagem ent  and a 

percept ive cr it ical style.  

 Cohesive evaluat ion of language, form  and st ructure.  

 Understanding of the relat ionship between text  and 

context  is integrated convincingly into the response.  

 Discrim inat ing use of relevant  exam ples in support .  
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